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ANNUAL DISTRIBUT l()N Or THE COURSES

B.ICD. - 1ST YIEAR
Course Course Name Credit| Theory| Practicum?” Full
No. Marks
Course | ~ Childhood and | 4 #0 20 100 marks
% Cirowing Up '
J@owrse 2 | Contemportary India 4 80 20 100 marks
and Education
Conrse 3, |p Learning and Teaching, 4 80 20 100 marks
Coursc 4 # Language Across the 2 40 10 50 marks
_ Curriculum
/Cofl_i'sc 5.0 )JndcrslandingDisc.iplilfcs 2 40 10 50 marks
'_.\/f RMY and Subjccts
A Course 6 Gender, School and 2 40 10 50 marks
d Society
Course 7a__ k5 Pedagogy,of'aSchool 2 40 10 50 marks
., - - Subject Part-I -
_“I'Course EPC'| Reading And Reflecting 2 40 10 50 maris
v | on Texts
Course EPCJ = Drama And Artin 2 40 10 50 marks
et/ Education
Course EPC ] _Critical Understanding 2 40 10 50 marks
BANRYEE2 S of ICT |,
Total 26 650 marks

* Engagement with the Field: Task and Ass.onmcnts for Cours 1-6 & 7a.

B.Ed.—-2nd Year

e e ———

Course Course Name Credit| Theory| Practicumy  Full
No. Marks
Course 7b | - Pedazogy of a School 2 40 10 50 marks
Subject Part-II
Course 8- yKnowludge & Curriculun} 4 80 . 20 100 marks
I'Coursc 9. JAssessmgnt for Learning 4 Q0. 0 100 marks
| Course 10_]., Creating an Inclusive 2 40 10 50 marks
/ . School
Course 11 |  Optional Course ** 2 40 10 50 marks
Course gpC 4 Understanding tlu 2 |0 10 50 marks
Self _
Sotool Internship 0 | o | 250 marks
— I ! 26 | e | e 050 mark:
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SYLLABUS

CHILDHOOD AND GROWING UP

COURSE CONTENT:
UNIT 1 : Understanding Childhood

]
®
L ]

Understanding Childhood : Developmental Perspective
Quncgmons ol Childhood : Social, Cultural, Political and Fconomic
Key l actors during Childhood : Family, Neighborhood, Community
and School

Children and their Childhood : The Contextual Realities of Bihar
General objectives of early childhood Education as related to national
goals.

Notion of joyful Childhood : Major discourse and educationz)
implications

Dimensions of individual development : physical, cognitive, language,
social and moral their interrelationships and implications for teachers
(with reference to Piaget, Erickson and Kohlberg)

UNIT 2 : Understanding Adolescence

@
e
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Adolescence : assumptions, stereotypes and need of a holistic
understanding ‘ -

Major issues : growth and maturation, nature and nurture, continuity
and discontinuity |

Learner as an adolescent : stages of development- developmental
task with focus on process of growth and development across various
stages from infancy to adolescence

Factors affecting adolescence : social, cultural, political and economic
Adolescence: activities, aspirations, conflicts and challenges of learner
The contextual reality of adolescence in Bihar

Dealing with adolescence; discourse on the role of teacher, family,
community and state

UNIT 3 : Understanding Socialization and the Context of the Learner

UNI

(]

Understanding Socialization _
Socialization at home context: family as a social institution; parenting
styles and their impact; transmission of parental expectations and
values ’ ,
Socialization and the context of community: neighborhood, extended
family, religious group and their socialization functions
Socialization and the context of school : impact of entry to school,
school as a social institution and its notions in Bihar, value formation
in the context of schooling ,

Schooling as a process of identity formation: ascribed, acquired and
‘evolving .

Gender ldentities and Socialization Practices in family, school, other
formal and informal organization; Schooling of Girls

Inequalitiesa and resistances in society: issues of access, retention
and exclusion

4

T 4 : Understanding Differences in Learners

Difference in learners based on socio-cultural contexts : impact of
home languages of learners and language of instruction, impact of
differential 'cultural capital’ of learners
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BE([ Two Year Course Study

e Differences between individual learners: multiple intelligence, learnj,
style, self-concept, self-esteem, attitude, aptitude, skills ang
competencies, interest, valeus, locus of control and personalj

e Understanding dilferently-abled learners: slow learners and dyslexi,
learners o :

e Mecthods ofassessing individual differences: tests, observation, Fating
scales, self-reports ' .

e Catering to individual clil'l'crcncgs : grouping, mdividUalizin
instruction, guidance -and counseling, bridge courses, enrichmeny
activities and clubs

UNIT 5: Learncere's ldentity Development -

e Understanding 'ldentity Formation': emergence of multiple identitjes
n the formation of a person placed in various social and institutiong
contexts; the need for inner coherence; managing ‘conflicting
identities 7

e Determinants of identity formation in individual and groups; socig]

| categories such as caste, class, gender, religion, language and age

® - School as a site of identity formation in teacher and students; schogl,
culture and those, teaching-learning practices and teacher discourse
in the classroom, evaluation practices; value system and 'hiddep
curriculum' in schools ‘

© The influence of peer group, media, technology and globalization on
identity formation — : '

RECOMMENDED HELP BOOK:

- Excellent B.Ed. Guide & Guess
- CHILDHOOD AND GROWING UP
BHARATI PRAKASHAN, PATNA -4

CONTEMPORARY INDIA AND EDUCATION
COURSECONTENTS = -

UNIT I: UNDERSTANDING OF THE CONCEPT & AIMS OF EDUCATION
® Concept : Meaning and definitions of educatiton, Processes of
education- Schooling, Instruction, Training and Indoctrination,
Modes of education- Formal, Informala nd Non-Formal
® Aims : Meaning and functions of Aims, Classification of Aims of
Education, Determinants of Aims of Education, Aims of education in
relation to an individual, Aims of education in relation to a society /
Nation, Philosophical contradictions between individualistic and -
socialistic aims and their synthesis
UNITII': NORMATIVE VISION OFINDIAN EDUCATION
®  Normative orientation of Indian education : A historical enquiry
e Constitutional provisions on education that reflect National ideals :
Democracy, equality, liberty, secularism and social justice
® Indiaasanevolving Nation, State - Vision, Nature and Salient Features
- Democratic and Secular polity, Federal structure - Implications for
educational system _ ;
e Aims and purposes of education drawn from the normative vision

— —




SYLLABUS

Education for National development : Education Commission (1964-66)
e LEmcerging trends in the interface between
(1) Political proces and education;
(i1) Economic developments and cducation; and
(i) Socio-cultural changes and education
UNIT 111 : PHILOSOPINCAL VISION OF EDUCATION AND THE
PHILOSOPIICALSYSTEMS

e Philosophy and Education : Meaning and definitions of philosophy,
Branches of philosophy and their relationship with educationa;
problems and issues '

e Philosophical systems : Schools of philosophy, Idealism, Naturalism,
Pragmatism, Marxism and Humanism with special reference to their
concepts of reality, knowledge and values, and their educational
implications for aims, curriculum, methods of teaching and discipline

UNIT IV: PHILOSOPHICAL VISION OF EDUCATION : EDUCATIONAL
THINKERS '

An overview of salient features of the philosophy and practive of education

advocated by the following thinkers : .

e Indian Thinkers : R.N. Tagore, M.K. gandhi, Swami Vivekananda,
Aurobindo Ghose, Jiddu Krishmmurthi and Gijju Bhai Badheka

e Western Thinkers : Plato, Rousseau, Deway, - '

UNIT V : CONTEMPORARY INDIAN SCHOOLING : CONCERNS AND
ISSUES _ : : :

e Universalization of School Education; Right to Education and
Universal Access : S o
(i) Issues of (a) Universal enrollment (b) Universal retention
(¢) Universal sucess :
(ii) Issues of quality and equity. -

The above to be discussed with specific reference to physical,
economic, social and cultural access, particularly to girl child and
weaker sections as well as differently abled childien

e Equality fo Educational Opportunity :

(i) Meaning of equality and constitutional provisions
(ii) Prevailing nature and forms of Inequality, including dominant and
minor groups and related issues | A
(iii) Inequality in schdoling : Public-private schools, rural-urban
schools, single teachers schools and many other forms of inequalities
in school systems and the processes leading to disparities
(iv) Differential quality in schooling : Variations in school quality
e Idea of common school system '
@ Right to Educaiton Bill and its provisions.

r [ ] ] D <MHMELPYERU U

Excellent B.Ed. Guide & Guess
CONTEMPORARY INDIA AND EDUCATION
EHARATI PRAKASHAN, PATNA -4
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LEARNING AND TEACHING

COURSE CONTENTS
UNIT I : Learning : Its Nature, Types and Strnleglcs- . .
e Concept & Nature of Learning, Concept learning, skill learning, verpg)
learning, social learning principle learning pmhlcm skon'ng ) .
®  Basic Assumptions and analysis of the relevance of I‘JCﬂmlﬂg.rhcones
- Behavioral, Social, Cognitive & IHumanistic learning theories
® Lecarning as a process of construction '0[' knowledge - Constructivig
Approach to learning L ‘
® Relationship of learning with school performance and ability of the
leamer .
UNIT II : Factors affecting Learning & Management of Learning
®  Concept of Motivation; types, techniques of enhancing motivatiop
® Health, sleep, difficulty of task, content and study habits as factors
influencing learning - :
® Influence of method of learning : part and whole learning; superficia]
and in depth learning; Influence of prior learning on present learning;
Strategles for transfer of learnin g , _ A
® Forgetting classroom leaming - meaning and its causes; strategies
for improving rétention of learnin g e : '
® Meaning of learning to Learn skills; Ways of developing self-study
UNIT II1 : Understanding Teacher and Teaching . - = .
®  Whatis teaching? Teaching as a planned activity - elements of planning
® Assumptions underlying teaching and their Influence on the planning
for teaching. Proflciency in Teachin g : Meaning and place of awareness,
skills, competencies and commitment. .
® Assumptions underlying effectiveness in teaching - Behaviouristic,
Humanistic and Constructivist perspectives
® Ananalysis of teacher's roles and functions, skills and competencies
*in the Pre-active phase - visualizin g decision-making on outcomes,
preparing and organization; Interactive phase - facilitating and
managing learning; Post-active phase - assessment of learning
outcomes, reflecting on pre-active, interactive and post-active
processes - \
® Chargeicristics associated with effective teachers; Teacher's
professional identity - what does it entail?
UNIT 1V : Planning for Teaching ’
® Visualizing : The learner and learning readiness characteristics, the
subject, matter content and their inter-linkages, the learning resources,
approaches/strategies. '
®. Decision making on outcomes: Establishing general instructiona!’
goals, specification of objectives and standards for learning, allocation
of instructional time for various activities/ tasks - instructional time as
a variable in learning. ‘ .
° Dec:s?on—making on instructional approaches and strategies;
» Expository or Inquiry, Individualized or Small Group or Whole Class -

6
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skills required for learner engagement in the context of the strategy
decided. _

Preparing, for instruction : Identifying and selecting available learning
resources or developing requricd learning resource.

Preparation ofa Plan : Unil Plan and Lesson Plan,

UNIT V : Skills and Strategies of Teaching

e Introducing a lesson - nced and various possibilitics
e  Motivating the learners and sustaining their aticntion - importan.ce of
stimulus variation and reinforcement as skills.
e Questioning, Hlustration and explanation as tcacher competencies
influencing student- lcarning in the classroom;
e Strategy of Teaching - a) Expository Strategy as approach to teaching
for understanding: Presentation - discussion - demonstration, the
Advance Organizer Model; (b) Inquiry Strategy as approach to
teaching thinking skills and construction of knowledge @ Concept
attainment / Concept formaiton, Inductive thinking, Problem based
learning/ Project Based Learning. - '
e Approaches to Individualized Instruction : Computer Managed
Instruction, Programmed Instruction and Learning Activity Packages,
e Approaches to Individualized Instruction :"Computer Managed
Instruction, Programmed Instruction and Learning activity Packages,
e Approaches to Small Group and Whole group Instruction :
. Cooperative and Collaborative approaches to learning. Brain storming,
Role Play and Dramatization, Group Piscussion, Simulation and Games,
Debate, Quiz and seminar.. ' .,
RECOMMENDED HELP- BOOK
Excellent B.Ed. Guide & Guess
LEARNINGAND TEACHING
BHARAT! . PRAKASHAN, PATNA-4
LANGUAGE ACROSS THE CURRICULUM
'COURSECONTENTS -~ - . _
UNIT 1 : Learner and their Language
e Meaning of Language; various forms, systems and properties
e Language capital of learners before school entry
e How children learn language with special reference to SKinner,
Chomsky, Piaget and Vygotsky. -
e Difference between acquirjng language and learning language
e Social and cultural context of language; Language and Gender,
Language and Identify, Language and Power, Language and Class
(Society)
e Political context of language; Multilingual perspective of India and

Bihar, Constitutioanl provisions related to languages in India

UNIT 2 : Language in School Curriculum

Home language and School language; Medium of understanding
(child's own language);

7
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centrality ol language in learning, _
Language across (he curriculum, Role and importance of language i,

the curriculum ‘
Language and construction of knowledge; Undcrstandlng the

objectives of learning languages; imaginaiton, creativity, Sensitiviyy
skill development !
Diflerence befween language as school - subject and language 45 4
means of learning and Communicaiton;

Critical revicw of Medium of Instruction; Different school subject 25
registers;

Multilingual classrooms; Multicultural awareness and languag,
teaching. ‘

UNIT 3 : Constitutional Provisions and Policies of Languages Education .

B RECOMMENDED HELP. BOOK.

BHARATI PRAKASHAN, PATNA -4

Position of Languages in India; articles 343-351, 350A;
Recommendation of Kothari Commission (1964-66);1 NPE-1986; P().

1992); _
National Curriculum Framework-2005 (languae education)

Excellent B.Ed. Guide & Guess
LANGUAGE ACROSS THE CURRICULUM

"UNDERSTANGING DISCIPLINES AND SUBJECTS

COURSE CONTENTS , -
UNIT I: Basic Understanding of disciplines and Subjects

What is a discipline? History of the concept of discipline.

What Are Academic Disciplines? Need/ Perspectives of the
classification of Human knowledge into disciplines & Subjects; 1.
The Philosophical Perspective: Unity and Plarality, 2. The
Anthropological Perspective: Culture and Tribes, 3. The Sociological
Perspective Professionalization and Division of Labour 4. The
Historical Perspective; evolution and Discontinuity, 5. The

- Management Perspective: Market and Organization, 6. The educational

Perspective: Teaching and Learning .
Difference between discipline and subject; Nature and scope of

* disciplines/ subjects

Difference between discipline: and subject; Nature and scop® of
disciplines subjects

Strengths and weaknesses of disciplines

Basic premises and philosophy of subject

Aims of disciplines subjects for learners development in tie natio
context '

nal

UNIT II : Cocmpetencies for and Advancement of the disciplines/subjects

Mastery over the subject
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Cmpnmnicaling the subject
subject specilic terms and their uses
Projects/activitics in the subject
Research in subject/discipline; Methhods of data collection in the
subject, Drawing conclusion, generalization and theory dévelopment
Preparing reference, notes and bibliography
UNIT 11 : Interdisciplinary learning and the related issues
e What is Interdisciplinary learning? Interdisciplinary Jearning - a
dialectical process
What are interdisciplinary subjects ?
What are the generic objectives of interdisciplinary subjects?
Do interdisciplinary subjects require disciplinary depth'}
How can you design and coordinate interdisciplinary subjects?
How can you assess interdisciplinary learning?
what criteria can be used for quality assurance of interdisciplinary

subjects? |
RECOMMENDED HELP_BOOK

Excellent B.Ed. Guide & Guess
UNDERSTANGING DISCIPLINES AND SUBJECTS
BHARATI PRAKASHAN, PATNA-4

GENDER. SCHOOL AND SOCIETY

COURSE CONTENTS _
UNITI: GENDERISSUES :KEY CONCEPTS
e Gender, sex, sexuality, patriarchy, masculinity and feminism
@ Gender basis, gender stereotyping, and empowerment
e Equity and equality in relation with caste, class, religion, ethnicity,
disability and region . - o
e Paradigm shift from women's studies to gender studies
e Historical backdrop : Some landmarks from social reform movements -
of the ninteenth and twentieth centuries with focus on women's
experiences of education
e Contemporary period : Recommendations of policy initiatives
commissions and committees, schemes, programmes and plans
UNITII: GENDER, POWERAND EDUCATION .
e Theories on Genderand Education : Application in the Indian Context
* Socialization theory
* Gender difference
* Structural theory
* Deconstructive theory
- e Gender Identities and Socializatio
* Family :
* Schools
% Other formal and informal organization |
e Schooling of Girls : Inequalities and resis
etention and exclusion)

— 9
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B.Ed. Two Year Course Study :%

UNIT HI: GENDIER ISSUES IN (..'I_Jl'{Rl(,'lJl,l.Jr{V.'l’
Gender, culture and institution [nlersec

tion of class, caste, religion
e

and region _
e Curriculum and the gender (||{c!;llt)ll - o
e Conshruction of gender in curriculum framework since Independenc,
: An analysis .
e Gender and the hidden curriculum ' ‘ ' ’
Gender in text and context (lextbooks inter-sectionality with Other
disciplines, classroom processces, including pedagogy)
e ‘Teacher as an agent of change
e Lafe skills and sexuality ‘

S G O VIV ENDEL

Excellent B.Ed. Guide & Guess

GENDER, SCHOOL AND SOCIETY
BHARATI PRAKASHAN, PATNA-4

PDEAGOGY OF A SCHOOL SUBJECT - PART-1
Pedagogy of'a School Subject (PSS)-Part I may be any One of the following
Courses which is relevant for the candidate i.e. he/she has studied its related
content as a subject at Graduation/Post-Grauation level :

PSS-01-METHOD OF TEACHING ENGLISH- PART-()

COURSE CONTENTS |

UNIT I: Nature, Scope and Aims
e Role of English language in the Indian context English as a colonial
language. English in Post-colonial times; English as a language of
knowledge, Position of English as second language in India;
General Principles of language learning with special reference to English
Advantages & importance of English learning '
Aims and Objectives of teaching English
the Constituents of learning a foreign language : the sound system,
the structural devices, vocabulary ‘
o Difficulties in teaching English in India -
UNIT II : Curriculum of English -
® Meaning and principle of curriculum construction
® Critical study of existing English curriculum in Secondary and senior
secondary Schools of CBSE, ICSE, BSEB
®  Curiculumreform in English - Critical apraisal of NCF-2005, BCF-2008
n the context of language teaching '
®  Constitutional provisions and policies of language education : Position
of Languages in India; Articles 343-351, 3504 Kothari Commission
o SUBLOOKNPE-1986:POA-1992)
Xt books in English- Importance and iti
UNIT III : Specific Instructional S?rategie's and g/lll:tl;::ﬁ of Teaching
® Methods, Inductive deductive, lecture, discussion Grammal
Translation Method, Direct method, multilingual, their advantages

and limitations & comparisons,
10 —
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RECOMMENDED HELP BOOK

PSS-01-METHOD OF TEACHING ENGLISH- PART—(I)

Approaches- Structural approz h icative
chtoaches approachr]] approach and Communicative approach,
Spec!ﬁc Strategies for teaching Vocabulary : Its ways and means
Specific strategies for Teachign of reading: Attributes of good reading
Types of Reading. Good and bad habits of Reading, Strategies to'
de}‘vel_op Reading Comprehension. Methods of rcadir:g.

Specific strategies for developing Writing skills - Types of writing
fgctm.'s affecting writing skills, qualities of good writing (Role of
simplicity, logical thinking and organization in writing)

Excellent B.Ed. Guide & Guess

BHARATI PRAKASHAN, PATNA-4

PSS-02-METHOD OF TEACHING HINDI-PART-(T)

COURSE CONTENTS " ,
UNIT I : Nature, Scope and Aims . .

Language-its meaning and functions. The role of mother- language in
the education of a child..

Special features of Hindi language and its universal significance- the
cultural, social, practical, literary and linguistic.

Aims and objectives of Teaching Hindi as mother-tongue and national
language ‘ ‘ '
Different forms of Hindi; Hindi as a language of knowledge; Hindias
first, second and thrid langguage; Hindi at International level
Difficulties in teaching mother tongue

" UNITII : Curriculum of Hindi :

Meaning and principle of curriculum construction

Critical study of existing Hindi curriculum in Secondary and senior
secondary Schools of CBSe, ICSE, BSEB ‘ '
Curriculum reform in Hindi-Critical appraisal of NCF-2005, BCF- 2008
in the context of language teaching

Constitutional provisions and policies of language education : Position
of Languages in India; Artic les 343-351, 350A; Kothari Commission
(1964-66); NPE-1986; POA-1992 | :

Text books in Hindi- Importance and qualities

UNIT III : Specific Instructional Strategies and Method of Teaching

“Teaching of Prose-Story, Drama, Essay and Novel Major steps in the

planning of a prose lesson . .
Teaching of poetry- Objectives’ of poetry lessons Importance for
recitation, Major steps in a poetry plan. ,

Teaching of Grammar : Place of grammar in the teaching of Hindi,
Inductibve and Deductive methods and their relative merits. '

teaching of Reading : Attributes of good reading. Types of reading- .
Secanning Skimming, Intensive reading, Extensive reading, Silent

11
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PSS-02-METHOD OF TEACHING H]NDI-PART.(])

reading, reading loud, Varous I]‘]CII']()d.'?' chil':lﬂdmg: I'he phonic Melhy
Alphabetical method, word method and sentence methqq .
Teacing of vocabulary- It's ways and means, oral wq
vocabulary building, making senfence N

Teaching of writing and composition : Letter writing, Fssay Writiy,
and Precise writing, ¢

VIMENDED HELP ‘BOOK
Excellent B.EEd. Guide & Guess

rk, (Jrij]ing

BHARATI PRAKASHAN, PATNA.4 |

PSS-03 METHOD OF TEACHING SANSKRIT-PART

COURSE CONTENTS
UNITI: Nature, Scope and Aims

Language- Its meaning and funcitons. The role of classical language
in the education of a child :

Special features of Sanskrit language and its universal significance.
the cultural, social, practical, literary and linguistic.

Aims and objectives of Teaching Sanskrit as classical language
Sanskrit language and literature, Sanskrit languae and Indian
languages, Socio-cultural importance of Sanskrit language, Sanskrit
as a modern Indian language

Principles and Difficulties in teachigng old and classical language

UNIT II : Curriculum of Sanskrit

BN

Meaning and principle of curriculum construction

Critical study of existing Sanskrit curriculum in Secondary and senior
secondary Schools of CBSe, ICSE, BSEB, '
Curriculum reform in Sanskrit-Critical appraisal of NCF-2005, BCF-
2008 in the context of language teaching o
Constitutional provisions and policies of language education : Position
of Languages in India; Artic les 343-351 » 350A; Kothari Commission
(1964-66); NPE-1986: POA-1992 '

Text books in Sanskrit- Importance and qualities

UNITIII : Specific Instructtional Strategies and Method of Teaching

Teaching of Prose-Drama, Story and Novel Major steps in the planniné
of a prose lesson

Tea_ching of poetry- Objectives of poetry lessons Importance fof
recitation, Major steps in a poetry plan. m
Teaching of Grammar : Place of grammar in the teaching of Sanskith
Inductive and Deductive methods and theijr relative merits. ..
Teaching of Reading “Attributes of good reading. Types Ofread.mﬁt
Secanning Skimming, Intensive reading, Extensive reading, Si

- reading, reading loud, Varous methods of reading. The phonic metho®

- Alphabetical method, word method and sentence method.

12
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e Teacing of bl
e ,_l, of V().Ctl!)lllﬂly- It's ways and means, oral work, drilling
. IL.I aly[bmlclmg, making senlence '
eaching of writi iti T
g 12 and composition : Letter wr ; iti
_ > UNE - : Let iting. Esse
and Precise writing, g. Bssay writing

‘RECOMMENDED HELP BOOK'
Excellent B.IXd. Guide & Guess

PSS-03 METHOD OF TEACHING SANSKRIT-PART
) » SAN! . (1
BHARATI PRAKASHAN, PATNA -4 )

PSS-07 METHOD OF TEACHING HISTORY-PART-(J)
COURSE CONTENTS

UNIT I : Nature, Scope and Aims of Teaching History

A.Natureand Importance:

e Definitions concept and constituents of History.

e Correlation of the different aspect of History-with other subjects like
Geography, Civics, Economics, science and Technology.
Importance of Teachign History. |
Aims and objectives :

General aims of Teachign History. = :
Objectives of Teacing History-Instructional and Behavioural and their
relationsip with curriculum. L

e Blooms Taxonomy of Educational objective

UNIT II : History Curriculum -

e Principal of curriculum construction o
e History curriculum and stac, NCERT Textbook controversy, history

curriculum in CBSE, ICSE, BSEB
e Selection and organization of Historical materials :

(a) General Principles .
(b) Specific principles- Cultural Epoch, Bibliographical, Chronological,
Topical, Integrational, Concentric, Spiral and Unit approaches.

e Qualities of a good History text books. '

e Curriculum reform in History - Critical appraisal of NCF-2005, BCF-
5008 in the context of Social Science teaching.

UNIT I : Instructional strategies and methods of History teaching

e Methods of Teachign History- Inductive deductive method, Story

Telling Method Lecture Method, Discussion Method, Ssource

Method, Project and Problem Solving Method. ,
e Techniques of teaching - Simulation, gamming, survey method, case

study, Brain storming Team teaching _ . .
'e Learning in Groups- Cooperative and collaborative learning,

addressing needs of heterogencous classroom
Use of ICT in learning History without burden
e Teaching controversial topics in History.

13 —
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ZRECOM
Excellent B.Jd. Guidc1 & (?ucs';
PSS-07METHOD OF TEACHING HIST ORY-PART-(])
BHARATI PRAKASHAN, PATNA - 4
PSS-08 M:ETHOD OF TEACHING CIVICS-PART-(])
COURSE CONTENTS
UNIT I : Nature, Scope and Aims of Teaching C!vics
e Concept, Mecaning and definitions O.f'CIVICS. .
Nature, Scope and Importance of Civics tca_chlgn at secondary leve|
Integration of Civics with other school subject.
Civics teachign and national politics
General Aims of teaching Civics at secondary level.
Instructional and behavioural objective of Civics teaching at

secondary level.
UNIT II : Principles of curriculum construction
e Meaning and principels of curriculum
e Place of Civics in secondary and senior secondary school curriculum
with speical reference to B.S.E.B., C.B.S.E.and .C.S.E.
e Curriculum reform in Civics- Critical appraisal of NCF-2005, BCF-2008
in the context of Social Science teaching :
e Approaches to organize Civics curriculum in terms of correlation,
Integration, concentric, spiral, unit and chronological approaches.
e Defects in the present Civics curriculum at secondary level.
e Textbooks in Civics- Importance and qualities
UNIT III : Instructional Stragtegies for Civics Teaching
e Methods of Teaching- ‘

ExpositoryBased :  Lecture, debate, discussion, storytelling
. : method '
Discovery Based Experimental/inquiry/problem solving.
o : assignments
Activity Based : Simulation/gamming, survey method.

source method, case study, project method-

® Computer assisted instruction, modylar, masttery learning, Dalton
Plan ' ”

. - . - - - -
Lcclacaltrml}g In Groups- Cooperative and collaborative learning.
addressing needs of heterogeneous classroom

o Iechniques of Ieachign ; (2"3 ioni 1
. : . st1 n 1 i ng,
or St i Ing, Dramattzatlon, Role .Playl S

RECOMMENDED HELP :BOOK

Excellent B.Ed, Guide & Guess

PSS-08 METHOD OF TEACHING ClvV
y ICS-PART-
- BHARAT! PRAKASHAN,' "PATNA - 4(1)
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PSS-09 METHOD OF TEACHING GROGRAPHY-PART-())
COURSE CONTENTS '

UNIT L: Nature, Scope and Aims of Teaching Geography

e Nature, Scope, importance of Geography- Geography as a science
and art, place of Geography in the school curriculum.

e ‘Values of Teaching Geography- Moral, acsthetic, Utilitarian, practical,
mtellectual, vocational.

e Objectives of teaching Geography at the secondary school level in
the context of Bihar.

e Writing instructional objectives in behavioural terms and their
importance. Classifying them into categories of knowledge,
understanding, application skills etc.

UNIT I1 : geography curriculum ,

e Medning and principles of curriculum development _

e Critical study of existing Geography curriculum in Sec. School

e  Curriculum reform in Geography - Critical appraisal of NCF-2005, BCF-

: 2008 in the context of Social Science teaching -

e Overview of the recent curriculum development in Social Studies with
special reference to Geography. '

e Importance of text books and practical classes in geography

UNIT III : Methods & Approaches of Teaching Geography
© e Method ofteaching- Lecture method, project method, survey method,
. observation method, laboratory method, comparative method, picture
method. ‘ : o |

e Approach of teaching- Inductive deductive approach, descriptive
approach, regional approach, environmental approach, teacher-
Centred, learner- centred, activity centred, systematic approach.

e Importance of excursion and tours in understanding geography

e Techniques,of teaching- Questioning, Dramatisation, Role Playing,

Brain Storming | .
'RECOMMENDED HELP BOOK.

" Excellent B.Ed. Guide & Guess
PSS-09 METHOD OF TEACHING GEOGRAPHY-PART-(I)
BHARATI PRAKASHAN, PATNA-4

PSS-08 METHOD OF TEACHING ECONOMICS-PART-(I)

COURSE CONTENTS

UNIT I : Nature, Scope and Aims of Teaching Economics
e Concept, Meaning and definitions of Economics.
e Nature, Scope and Importance of Economics teaching at secondary
level.
e Integration of Economics with other school subject.
e General Aims of teaching Economics at secondary level-
e Instructional and behavioural objective of Economics teaching at

secondary level. -
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e [Knowledge of economy, globalization, l_ll?erahgatl_on, world p,
sustainable development, clevclopmc'nl with social justice nk
UNlTlI;Principlcsul‘curriculum‘cnns_l.ruc(mn -
e Mecaning and principels ol curriculum construction
>lace of Eeonomics in secondary and senior secondary « !
" amiculim i i erence (0 B.S.E.B., C.B.S Y Scthog NI
curriculum with speical reference to 13.5.15.13., C.B.S 1, and [ ;

.
s

)

Developmental trends i". l'-lconmi'nic:s tﬁ?.l(‘,hiﬂg..
Approaches to organize lzcgnnm ics cun iculum in tcn:ms Ofcfifrf:lat;(m
Inteeration, concentric, spiral, lll]ll..il.ﬂd chronological APProache,
e Curriculum reform in Economics - Critical appralsal of NCF-205 BQF
2008 in the context of Social Science teaching. » DK

UNIT II1: Instructional Stragtegies for Economics Teaching

e Methods of Teaching~ - |

Expository Based Lecture, debate, discussion, storyte]lin,
‘ method ) c

Discovery Based :  Experimental/inquiry/problem solving,
assignments _ ‘ '

Activity Based :  Simulation/gamming, survey method. .

source method, case study, project method
e Computer assisted instruction, modular, masttery learning, Dalton
Plan ) - .
® Learning in Groups- Cooperative and collaborative learning,
addressing needs of heterogeneous classroom '
® Techniques of Teachign : Questioning, Dramatization, Role Playng
Brain Storming | '

RECOMMENDED HELP BOOK:
Excellent B.Ed. Guide & Guess
PSS-08 METHOD OF TEACHING ECONOMICS-PART-()

BHARATI PRAKASHAN, PATNA-4 |
PSS-11 METHOD OF TEACHING HOME SCIENCE-PART-0
COURSE CONTENTS '

UNITI: Aims anbd Objectives of Teaching Home Science _
® C0pcept, meaning, and importance of Home Science educath;‘ .
» Ph1losophy_of Teaching Home Science : From Roussean to M

age
» Aimsand objective of teaching Home Science
® = Classifications of objectives in behavioral terms. Foo¢

® The Scope and component of Home Sc.- Health and Hygiene'a,rﬁlf—’i
and Nutrition, Home management, Preservation of Food, re
. Textileand Clothing (brief introduction) |
'UNITII: Cu rriculum and Textbook of Home Science
® Meaning and definitions of curriculum

® Principles and bases of curriculum construction

16 S



 SYLLABUS

e Evaluation of precent i ‘
e el SCienceptlei(SfEl curncplum of home science in schools
Gt : .ooks - [unctions and characteristics
1 [H u ' m re.fmms In Home Scicnce |
: Teaching Aids and Other Activities

e Home science | : '
aboratory * ite eaninmen e - o
e Audio - Visug Y L uts equipments and maintenance.

Blackboard Flag:llggll? lcnfhin(;jz Home Science at secondary level :
: =l board and Bulleti ard: Radio. film. T
Computer, ¢ tin board; Radio, film, T.V. &

® Role of Excursion & visits,

. go—cu.xjncular activities- socialized techniques; role expectations
nquirey and discovery approach

RECOMMENDED HELP BOOK
‘Excellent B.Ed. Guide & Guess

PSS-11 METHOD OF TEACHING HOME SCIENCE-PART-(I)
BHARATI PRAKASHAN, PATNA-4

PSS-12 METHOD OF TEACHING COMMERCE-PART-(I)
COURSE CONTENTS .

[UNIT I : Nature, Need and Objectives of Commerce Education

Meaning, Nature, Need and Scope of Commerce Education
Justification for including commerce as an optional subject'at school level
Nature of general and specific objectives, behavioural objectrives
Technique of writing objectie-instructional and behavioural

e Importance of Commerce in daily life

UNIT II : Curriculum of Commerce and Text books

e Concepts of curriculum and syllabus

e Principles of curriculum construction in commerce
e ' Place of Commerce in School curriculum especially in CBSE, ICSE and

. BSEB ; y .
e A critical appraisal of present commerce syl_labus
e Textbooks and other supplementary materials in Commerce- Importance

and qualities . .
UNIT I : Methods and Techniques of imparing Commerce Education

e Lecture Method _

e Question-Answer Technique

e Discussion Method @ Project Method |

e ProblemSolving e Games Method _

RECOMMENDED HELP BOOK .

Excellent B.Ed. Guide & Guess

. psS.12 METHOD OF TEACHING COMMERCE-PART-(1)
BHARATI PRAKASHAN, PATNA-4

— 17
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PSS-13

METHOD OF TEACIING PHYSICAL SCIENCES-ARTAD

COURSECONTENTS
UNIT 1: Nature, Significance and Objectives of Teaching Physical Science

UNIT I

o.
®
e

Nature of physical science: as a body of knowledge, method '()flnC!Ulfy
and attitude towards life; theory and experimentation; relationship of
physical sciences with otlier scicnces _ ,
Physical science and modern Indian society: Relationship r;fphysxt?al
sciences and society, impact of physical sciences an‘d modgm Indian
society with special reference to issues related with environment,
industrialization, sustainable development and peace. -
Aims and objectives of Teaching Physical Sciences, Instructional
and Behavioural objectives with reference to Bloom Taxonomy of
educational objectives

Scientific attitude and scientific methods of inquiry as related of
Physical Science Teaching

: Physical Science Curriculum

Meaning and definition of Curriculum

Principles and stgps of Curriculum construction

Place of Physcial Sciences in present secondary and senior secondary
school curriculum with special reference to CBSE, ICSE and BSEB

Limitations of existing Physical Science curriculum at secondary school level.

Curriculum reform in Science- Critical appraisal of NCF-2003, BCE-
2008 in the context of Science teaching

"UNIT 111 : Methods and Approaches for Teaching of Physical Science

PSS-12 METHOD OF TEACHING COMMERCE-PART-(Y)
BHARATI PRAKASHAN, PATNA-4

Qualities and competencies of a physical science teacher

Methods of teaching : Inductivbe-deductive, Analytic synthetic,
heuristics, experimental problem solving, project, lecture.
demonstration, Programmed instruction, team teaching

techniques of physical science teaching- Oral, written, drill, assignment,
simulation, term teaching, task analysis, laboratory techniques and
supervised study

Approaches - Defining, concept formation, stating necessary or
sufficient condition, giving examples accompained by a reason,
Comparing and contrasting, Giving counter examples.

_ RECOMMENDED HELP BOOK:

Excellent B.Ed. Guide & Guess

——

PSS-14 METHOD OF TEACHING BIOLOGICAL

SCIENCES-PART-(I)

COURSE CONTENTS

UNITI:

Nature, scope, aims and 6bjectives of teaching Biology
Nature, scope and importance of Biological sciences education

18 —
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SYLLABUS

CH ' 1 sle ! 4 S -3 ) ] |
o “'m’h'“’l Biological Science in terms of their

Aims and objectiy
learning outcome

® Emer
genee and deve .
i ‘ILVLhmmcnl ol Biological science education

DISCO\J -1

cries and lan

-~ . dlllill‘k (}DVC'( q ' ' -

: \ . ) pment opy and contribution
of Eminent Indjan biolopist ! in biology and contr}

® Scientifi :
B?;elml.h‘c ﬂll\l_tudc and spicnlilic metlod ag the major nbjectives of
UNITIL: B ogical science teaching,
. i\?lOll}glcal Science Curriculum
. Prﬁ?{‘:‘il;)llﬁsﬂggcc:::il_nit'ions of curriculum
_ in biology rriculum constructiona nd development of curriculurn
ll'Daift;e]f:ts in the existing Biological science curriculum at secondary
e ggggiﬁlgﬁn reform in Scif:nce- Critical appraisal of NCF-2005, BCF-
{the context of Science teaching ,
® Trends in Science curriculum; Consideration in developing learner-
centered curriculum in biology
UNIT III : Methods and Aids in Teaching of Biological Science
® Methods of teaching- Lecture Method, Demonstration method,
Lecture-cum-Demonstration method, Heuristic method, laboratory
method, Project method; Programmed Instruction and Team Teaching.
e Teaching aids in Biological science teaching- Audio, Visual and Audio

visual _
e Use of community resources in the teaching of Biological sciences.
e Organizing co-curricular activities in Biological Sciences : Science

club, Field trips, Science fair, Science Quiz etc.
e Organizing Biological science Resource centres - Biological science
laboratory and Biological science Museum-Setting and maintaining

* an Aquarium, Vivarium and Botanical garden

PRECOMMENDED HELP BOOK
Excellent B.Ed. Guide & Guess

PSS-14 METHOD OF TEACHING BIOLOGICAL
" SCIENCES-PART-(I)
| BHARATI P-RAKASHAN, PATNA -4

PSS-15 METHOD OF TEACHING MATHEMATICS-PART-(D)

COURSE CONTENTS

UNIT I : Aims and objectives of
e Meaning and nature O _ | .

posillate, operay o hool subject and in d'ai]y life operations

atics as sC ‘
Scope of mathem o tios renshilnie

i the
Developmental treads in math . .
Correlaltjion of mathematics with other school subject

Need for establishing general objectives for teaching mathematics

— 19 —

Mathematics Teaching : .
£ mathematics: role of Axioms, hypothesis,
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AY 1dy

e Objectives ol feaching mathematics in fermyg of Inc
Behaviour .
UNIT I : Mathematics Curviculum and Text Book
e Mcaning and definition of curriculum
e Bases and principles of curriculum construction
e lace of mathematics in school'curriculur )
]

Curriculum reform in Mathematics - Critical appraisal ofﬂr;f:_,?%,

ructjo, ang

BCE-2008 inthe context of Mathematics teaching

e Lvaluation of mathematics curriculum at
sccondary stages

e Text books and supplementary materials in mathematicg,

UNIT I : Mcthods and Approaches for teachign of Mathematicg

® Qualities and competencies of a mathematics teacher

® Methods of teaching : Inductive-deductive, Analytic Synthetic
heuristics, experimental, problem solving, project, [ect, ..
demonstration, Programmed instruction, team teaching

® Techniques of mathematics teaching - Oral, written, drill, assignmeny
simulation, term teaching, task analysis, laboratory techniques ang
supervised study :

® Approaches - Defining, concept formation, stating necessary or

econdary up $€nics

ture?

sufficient condiiton, giving examples -accompanied by a reason, .

Comparing and contrasting, Giving counter examples.
RECOMMENDED HELP BOOK_
Excellent B.Ed. Guide & Guess

PSS-15 METHOD OF TEA CHIN G MATHEMATICS—PART—(I)
BHARATI P RAKASHAN, PATNA-4

EPC-01 READING AND REFLECTING ON TEXTS
COURSE CONTENTS : '

UNITI: ENGAGING WITHNARRATIVEAND DESCRIPTIVE ACCOUNTS
. The selected texts could include stories or chapters from fiction, dr amai
incidents, vivid descriptive accounts, or even well-produced comic strip stories.
Suggested Activities s

® Reading for comprehending and visualizing the account (individual -

plus group reading and discussion/explanation) oo aF

Rp-telling the accont - in one's own words/from different points 0
View (taking turns in a smaller group)

° Narrating/ describing arelated account from one's Ifie experience (in
fr9nt of a smaller group)

- i ‘ d
Dlgcussmn of characters and situations - sharing interpretations o
PoInts of view (in a smaller group) f|

|

" o
®  Writing based on the text, e.g. summary of a scene, exnapolatllg)n
story, convering a situation into g dialogue, etc. (individual task): !

_-’__d
20 —
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UNITH : ENGAGING W] I'l l’()l‘Ul_.AR Sl.lll.ll':(,"l'-B/\Sl'll) EXPOSITORY

WRITING

The scleeted texts could inelude

from popular non-fiction writino. \v
areas of the student lunc]wrs:(

articles, biographical writinge. or cxtracts
ilf? themes that are drawn from 1he subject
VAarions sciences, mathematics lictor:
geographyh, literature/langujoge picees), l"n: l;:ir: l'!n'iil'.d:l,::,; r:;ilnlnrfil:;r;f-ri:-lnjrr;j:}’;.
should work in groups divided aceording to their subjects, within which rli!fc-rfjm
texts could be read by different pairs of studen| leachers,
Suggested Activities
® Rea.ding to extract overall meaning, information, subject knowledge
(gmde_d reading in pairs and simple note making) using reading
strategies, such as scanning, skimming and reading for extracting
information.
® Identifying major concepts and ideas involved and making notes on
these in some schematic form -flow diagram, tree diagram, mind map.
ete. (guided working in pairs)
® Explaining the gist of the téxt/t
group) | ‘
¢ Attending the writing style, subject-specific vocabulary and
perspectrive’ or 'reference frame' in which different topics are
presented—this will vary across subjects and texts, and requires some
interpretative skills for 'placing' the context of each text (group
discussion and sharing) - . :
e  Writing areview or a summary of the text, with comments and opinions
(individual task) . ' 1
UNITIII : ENGAGING WITH EDUCATIONAL WRITING
Selected texts could be drawn from the wide range of popular educational
writing in the form of well- written essays, extracts or chapters from authors
who deal with themes from education, schooling, teaching or learning. The
writings selected should present a definite point of view or argument about
some aspects of the above themes, Student-teachers can be grouped randomly

for this Unit,
Suggested Activities - :
® Reading for discerning the theme(s) and argument of the essay (guided
reading individually or in pairs) . :
* ‘Analysis of structure of the essay/article, identifying sub-headings,
key words, sequencing of ideas, use of concrete deta_lls, _lll\ISt}-atnons
- and/;or statistical representations, etc, (guided working in pairs)
* Analyzing the structure of the argument—identifying main ldeasci
inderstanding topic sentences of paragraphs, sglpPortmg.ldeas_ an“
cXampelks, terms used as conncctors and transitions (guided sma
group discussion) | | |
ISCussion of the theme, sharing responses an
o Small group discussion) IR
‘ Nting 3 response paper (individually or in pairs) (large group).

wions of selected papers. questions and answers

L 21
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fxcellent B.Ed. Guide & Guess

EPC-01 READING AND REFLECTING ON TEXTS
BHARATI PRAKASHAN, PATNA -4

EPC-02 DRAMA AND ARG IN EDUCATION,

COURSE CONTENTS
UNIT 1 : Drama as performing Art and its Releva nce to Edueation
e Understanding the concept ol Drama and its relevance for EdeJatir,n
e Drama as pedagogy o .
e Organizing drama : preparatory activities and resources, dramat,
society :
Playing Drama : story, dialogue, characters, symbols, creating differen
situations _
Other forms of theatre; Stage Plays, Skits, Mime, Street Plays
Knowledge of Indian and regional drama traditions
Social Relevance of dance and Drama in Contemporary Indian Scienc
* Appreciating art of drama in learners
: Visual Arts and Crafts
Understanding visual arts-and crafts with their relevance for Educatign,
Visual arts and crafts as pedagogy
Visual arts and crafts : different forms, basic resources and their us=
Knowledge of Indian Craft Traditions and regional folk arts '
Appreciatign visual arts and crafts in learners
: art-aided Learning and Role of a Teacher
Integratign Drama with school curriculum
Dance/drama research and other component of correlated arts.
Integratign Arts and Crafts with school curriculum
Visualizing School and Classromm as a space for art aided learning
Preparation of teacher for art aided learning
gole of Media and technology in the study and propagation of dance
rama '

RECOMMENDED: HELP BOOK '
Excellent B.Ed. Guide & Guess
EPC-02 DRAMA AND ART IN EDUCATION
EHARATI PRAKASHAN, PATNA-4

| EPC-3 CRITICAL UNDERSTANDING OF ICT
COURSE CONTENTS |

UNIT I: Basics in ICT and Computer Applications

¢ Information and Communicaiton Technology : Meaning, nature and
advantages ;

® Emergence ofnew information technology- convergence of computifs
and telecommunications

c
Z
- ® ® & ©
8]

UNI

® © 0 00— © 009 0
(%)

P
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SYLLABUS

————

Compmcr hardware [
devices. stormon mentals (anatomy, input devices, output
: rage devices, (Jjq yav devicos i
and diagnosis Hlaplay devices), hardware troubleshooting
Operatine g
& system-meaninge
Computer Ne neanmg ang lypes, types of computers
Puter Network-LAN, WAN Internet- ¢ hiteeture:
Locating internet \ » Internet- concept and architecture:
s e resourees ot | [
C\‘E‘I|l|'l{ih‘ SHHCLresources - navigating, scarching, selecting,
3 ll" {Qng. saving and boolkmarking,
Ise 0 ital camern ¢ Her. | j '
o ¢ I-i‘:{,llall camera, camcorder, scanner, interactive white board and
i imedia projector for creating and using multimedia resource
: ‘ N N . . vy P H Y 1 ' j
-omputerseeurity thacking, virus, spy ware, misuse, abuse, anttivirus,
firewall, and safe practices

UNIT 2: Basic Computer software Applications

Sc.Jﬁ*\\-'are - meaning and types (system software, application software,
proprietary sottware, open source software, shareware and freeware)

(ren

P

Open source foftware : concept, philosophy, tyeps, and advantag
Open source educational software

Introduction to MS-Windows-navigating the destop, control panel,
file manager, explorer, and accessories ‘
Intrt_)duction to MS Office and Open Office

Basic microcomputer applications (word processing
presentations and drawing) and its educational application.

Utility tools; pdf creator, file archiving, file converter, antivirus
Multimedia : meaning, types, advantages and evaluation of multimedia
resources Development and use of multimedia in education
E-content: design, development, standards, learning objects and

reusability and authoring tools =~ -

, spreadsheets,

INIT 3 : ICT based Education and Evaluation

' S
—_ BHARATI PRAKA'
S~— 23

‘Question Bank Development in school se

computer Based Instructions, Computer Assisted Instructions, and

Computer Managed Instruction. _
Educational Software : Concept, need and Evaluation of Educational

software.
Technology supported presentations/projects/assignments : Concept,

need and Evaluation of Students educational MM presentations/

projects/assignments. _ -

Plagiarism : Concept of plagiarism with technology sqppo_rted students

assignments/projectts and measures to reduce plagiarism In Educaiton.
enario (with inbuilt Evaluation

mechanism Developing Question bank using Hot Potatoes with
different types of questions such as multiple choice, short answers,
jumbled sentences, crossword, match, order, gap-fill CREICISES.

RECOMMENDED HELP BOOK mum

Excellent B.Ed. Guide & Guess

R
- I, UNDERSTANDING OF IC
BHARATI PP HAN, ' PATNA - 4
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IKNOWLEDGIEAND CURRICULUM
COURSES CONTENTS '
UNIT 1 KNOWLEDGE AND KNOWING
®  Conceptol Knowledge

® \\Vhat is knowledge ? | o o

@ \Vhat is knowing ? Can doing, thinking and feeling be die

separalely in knowing 7 ' '

@ Diflerentiation between information, knowledge, skill, hefj.

Cerney

Fang
truth.
@  Knowling Process
® \What are different ways of knowing ?
® How are the relative roles of knower and the known in knowledg,

transmission and construction ? _ |
@ What are the relative roles of knower and the known in knowledes
transmission and construction ? 7
@ Facets of Knowledge ' ‘
® What are the differnt facets of knowledge and relationship, such
as: Local and universal, concrete and abstract, theroretica] and
practicfal, contextual and texual, school and out of school ?
(With an emphasis on understanding special attributes of *schog
_knowledge.) o ' :
® What is the role culture in knowing ? -
® How in knowledge readered into action? How to reflect on
knowledge? o .
UNIT II: FORMS OF KNOWLEDGE AND ITS ORGANISATION IN
SCHOOLS SR _ e
® Can we categorise knowledge ? On what basis ?
® What forms of knowledge are included in school education ?
® On what basis are knowledge categories selected in school education’
® Who selects, legitimizes, and organizes categories of knowledge in
schools ? In what form ?
®. How does scholl knowledge get reflected in the form of
curriculum,syllabus and textbooks?
unit [IT: concept of curriculum - : .
® Understantding the meaning and nature of curriculum : Need for
curriculum in schools | ' :
® Differentiating curriculum framework, curriculumand syllabus; thef
significance in schools education
® Notion of the textbook _ 4
© Facets of curriculum : Core curriculum — significance in Indian conte
® Meaning and concerns of ‘hidden’ curriculum |
® Curriculum visualized at different levels : National_level: state-leveh
school-leve; class-level and related issues(Connections, relations an
differences) . :
® Difference between curriculum framework, curriculum and syllabus I
® Trends in curriculum of school education at nationsl and state [€ve
(withy reference to National curriculum frameworks)

. o
24




UNITIV :,‘CURRICULUM DETER
e Nfuure of learner an the For
and interests. and le
and thejy characte
® Determinants 0
political-cultypg|-
aspirations, incly

MINANTS AND CONSIDERATIONS
s of knowledge; :Nature of learner, needs
cess; Forms of knowledge and disciplines,
! : [Terent school subjects.
Feurriculum oy the nation or state-wide level; (i) social-
E_.’:CO:;.I‘uphiczll-ucon(m]ic deversity; (ii) socio-political
necessities. (i d-mg ll'[L‘.t'?k.)gics nnd. C-d'll(..‘illi()ﬂill vision; (iii)' ccongmic
; ties; (l\_) technological possibilitjes: (v) cultural orientations:
(Vi) national priorities: (viii) system of governance and power relations:
and (viii) International contexts. 7
® I[nequality in educational standards, need for common goals and
standards; issues related to common school curriculum National goals
and priorities: ’
® Considerations in curriculum development at the level of the school: (i)
ff).rms of knowledge and its characterization in different school subjects
(i) Relevance and specificity of educational objectives for concerned level
(iii) Socio-cultural context of students—-multi cultural, multilingual aspects
(iv) Learner characteristics (v) Teacher’s experiences and concerns (vi)
Critical issues: Environmental concerns, gender differences, inclusiveness,
value concerns and issues, social sensitivity. |
JNITV: CURRICULUM DEVELOPMENT :
® Understanding different approaches to curriculum development: Subject-
~ contened; environmentalist (incorporating local concerns); behaviourist:
competency-based (including minimum levels of learning’) learner-centered

arning pro
rization in d;

and constructivist. ; :
® Process of curriculum making: (i) Formulating aims and objectives (based
on overall curricular aims-and syllabus) (ii) Criteria for selecting knowledge
and representing fundamental concepts and themes vertically across levels
and integrating themes within (and across) difffernt subjects (iv) Selection
and organization of learning situations (v) selecting learning Efxperieqces
(vi) Critical issues : Environmental,concerns.,gen_ck?r differences,
inclusiveness, value concerns and issues, social sensitivity.
INITV: CURRICULUM DEVELOPMENT o .
® Understanding different approaches. to CUI’I‘ICL'lllIm development :
Subject-centered: environmentalist (.mcorp.oratlng !ocal ccl)ncelr‘nS)%
. behaviourist; competenscy-based (including minimum levels o
learning); learner-centered gnd C(?nS'[I‘LICthISt.. + aims and objoctives
& Process of curriculum making : (1) Formulanq? aims O e
(based on overall curricular aims and syllabu;) (igec;gf;aof thematig
knowledge and representing l,"_l}ogﬁgﬁfzil;g fundamental concepts
questions in different subjects (lll)l End ‘nicgrating themes within
and themes vertically across levels g lection and organization of
(and across) different subJe‘_'-:tS (iv) igocexpcriences (vi) choice of
learning situations (v) selecting learning ‘ .

resources (vii) planning assessments. B
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® Syllabus in dilferent Sle_icc.lzll'eaS,limB management, 'r§xt book ag
(ool for curriculum Imns:ncl|on,‘oi.'her learning resources’such ag ‘o0
learning” and 1CT, interactive vrdcos., other technological resourceg

® Planning and use of curricular materials tcfzichers, hz[nd book, SOUrge
book, work book, manuals, and other learning materials.

SR £ C O 1iVIENDEDi HEEP: BOOK

' Fxcellent B.Ed. Guide & Guess '
KNOWLEDGE AND CURRICULUM

BHARAT!I PRAKASHAN, PATNA -4

ASSESSMENT FOR LEARNING

COURSE CONTENTS
Unit I: Introduction to Assessment & Evaluation
® Concept ot test, measurement, examination, apprisal, evaluation and
their inter-relationships. =~ )
® Purpose and objectives of assessment- for placement,providing
feedbacks, grading promotion, certification, diagnostic of leaming
difficulties. - '
® Formsofassessment:- | o _
_1. Based on purpose : Formative, Summative, prognostic; diagnostic:
Norms referenced; Criterion referenced [}
2. Based on nature & scope : Teacher made; Standardized
. Based on mode of response: Oral, writtern, performance
Based on context : Internal, External, self. peer, & teacher
5. Based on nature of information gathered: Quantitafive. selection of
content, teaching learning resources, methodology. strategies &
- assessment procedures followed. '
® [mportance of assessment & evaluation for Quality Education—as2
tool in Pedagogic dccision making on as writing instructional
obectives, selection of content, teaching learning resources.
methodology, strategies & assessment procedures followed. ~
®  Authentic assessment; school ‘based assessment
Unit 1l : Assessment of Learning ' " ‘ .
® Concept of Cognitive, Affective, Psychomotor domain of learning
9 Revise taxonomy of objectives (2001) and its implications fof
assessment and stating the obectives.
® Constructing table of specifications & writing different forms of
question—(VSA,SA ET & objectives.)
~®  Construction of achievement tests-steps, procedure and uses
® Construction of diagnostica test Steps & tution.
Unit I11: Assessment for Learning
® Need for CCE its importance and problcms faced by teachers
® Meaning & Construction of process-oriented tools observation |
schedule; check-list; rating scale, ancedotal record; N
® Asscssment of group processes—Nature of group dynamics; SOC.IOU ~
metric techniques; steps for formation of groups, criteria for asses‘sﬁ .
- 26
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“]S]{. C‘IHCIi, ‘v N SN DR labo ative or
i Cooperative lluuft‘_l WSECSSIMent (o social skills in collaborative or
el AN sitntione
e uality assurance in | ol
S)Iit-h}n”‘_)\lg:nn(_h .|“‘|“”|‘(" RC”“I]““Y ('][1!,‘1--['1-!(-:;1; (Tfllliﬁ/}l,{:lll rf_)rl'n'-,,
Split-ha X V:]|Illll}’ (l"zlcu, content, construct) Procedure to
. ph a r|S_1t:d them; tem analysis
ortfo !
| qssesgtill:t? dbht‘.‘ah,mcnl “meaning. scope & uses; developing &
W \;.f i & portfolio; development of Rubrics,
Umt: I:/; ivi ualpsyclgological assessment
easurement of inte||; ivi '
asurement of intelligenge - Individual-Group, Verbal-non-verbal,
power-speed
eas itude . Apt; '
R}ea ux:ement of Aptitude ~-Aptitudes tests and its uses
asuremient of Interest : Uge of interest inventories

Measurement fo Attitude : Use of Attitude Seales
Measurement of Personality

Init V: Interpretntion and Reporting of student’s performance |

® Interpreting students’s performance
1. Descriptive statistics (measures of central tendency & measures fo
variability, Percentages)

2. Graphical representation (Histogram, Frequency Curves)
3. NPC - percentile. :

® Grading — Meaning, types, and its use. -

@® Role of feedback to stake holders (Students, Parents, Teachers) and
to improve teaching learning process: Identifying the strengths &
weakness of learners. _ ' :

® Reporting students’s performance — Progress reports, cumulative
records, profiles and their uses, Portfolios. ‘

%REGOMMEN’D: :
Excellent B.Ed. Guide & Guess

ASSESSMENT FOR LEARNING
BHARATI PRAKASHAN, PATNA -4

CREATING AN INCLUSIVE SCHOOL

'OURSSE CONTENTS o
nitI: Introduction to Inclusive Education |
® Concept meaning scope and challenges of inclusive education
® Distinction between special education, integrated education and
inclusive education and their merits and demerits
® (Creati9ng inclusice environment — phusical, social and emotional
(barrier free environment) _ ‘ |
® Role of parents, head masters and teachers in ensuring equal

educational opportunities for these students
® Facts and myths of inclusive education with particular reference to

*  Indian context _ . '
®  Factors influencing inclusive education _ ,
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Unit 11: Nature and needs nl'Hlmlcnls“wil‘h l)iV{:r.'s'c Needs (..SWI)N)
e Definition, types and classification _01 SV}/ﬁl‘)N (Y|SL}51I lmpairmem
Hearing Impairment, Specific Learning Difficultics, LLocomotor ang
Ne‘urm{mscuIm' Disorders, Cerebral Palsy, Mental Rcl'nr(_latir,n,/\u“_,ﬂn
Leprosy Cured Persons, ML‘I]I:I| Iness ?:Iﬂ('] (Mulimlc Disabilitje,
cspecial health problems, oilted, Creative, S5C, 5T, ;;lrl‘ students, ryp,,
students. students from linguistic minority, street children, m;
workers children and orphans)
o Characteristics and educational needs of SWDN based on regey

Zrang

reh
cvidence

@ Conceptp of an inclusive scliool — infrastructure and accessibify,
human resources, attitudes to disability, whole school approach
Community-based education. -

@ Stpportive resources and sservices for children with SWDN in inc/usiya

education. : :
Unit [11: Educational Strategics, Management and Assessment Techinigue;
for SWDN :

® Importance and need for adaptation (content and methodology for
various subjects taught at secondary level for different categories of
students coming under diverse needs) _
8 Guidelines for adapting teaching sentence, mathematics and lanzuacss
of the secondary level.
® Inducational measures for effective implementance of inclussivedl
education. . : :
® Teacher’s role in implementaing returns in assessment and evaluation *
in inclussive education: Type of adaptations? adjustment in
assessment and evaluation strategies used for students with diverse
) needs: Importance fo continuous and comprechensivs evaluation
«s . ®° Programmes & procedures used for placement, grading, promotion.
o certification to bring yniformity in assessment

‘RECOMMENDED HELP BOOK:}
Excellent B.Ed. Guide & Guess
CREATINGAN INCLUSIVE SCHOOL
BHARATI PRAKASHAN, PATNA-4

OPTIONAL COURSES

HEALTH AND PHYSICAL EDUCATION
COURSE CONTENTS

Unit I: Conceptual Understanding of Health, Safety and Security

® Concept of health, importance, dimensions and determinants and

determinants fo health; Health necds of children and adolescents
including differently- abled children

®  Understanding of the body system — skeleton, muscular, respirator:

circulatory and digestive in relation to ;health fitness, bones, muscles

and joints, their functions, common injuries of bones.

28
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and discases (Communicable diseases;
measles, Cthl\CI‘IpO\ whooping cough, (uberculosis) —its causes,
plevenllon and cure, immunization dnd ln‘,l;ncl
Reproductive and w\lmlhmllh RTI, STI, HIV/AH)S rr'eponnhlc
sexual behaviour
posoning ways of prevention, safety from snake and dog hites, animal
attacks, prevention and treatment

+11: Food and Nutrition

Food and nutrition, Balanced diet, food habits, timing of food, nutrients
and their functions.

Diversity of Indian food, scasonal foods and festivals,preservation
of food value during c:ool\mU indigenous and modern ways to
persevere food.

Economics fo food, shift in food practices and its globalization.
Practices related to food hugiene, malnutrition, mcludm" obesity,
food and waterborne and def'cnency dlseases and prevention
Awareness about Physical Fitness

Physical fitness, str enoth endurance and ﬂexlblhty, its components,

- sports skills, mdlgenous and self-defieciency activities

Games and sports — athletics (general physical fitness exercises).
games (lead-up games, relaysand major games) rhythmlc activities.
gymnastics and their impact on health

Yogic practices — importance fo voga, yogasanas, kriyas and

pranayams
Role of institutions (school, family and sports), health services,
policies and major health and physical education-related programmes,

blood banks, role of media.
MENDED HELP: BOOK:

Excellent B.Ed. Gllld£ & Guess
- HEALTHANDPHYSICALEDUCATION
BHARATI PRAKASHAN, PATNA 4

PEACE EDUCATION

COURSE CONTENTS
Jnit [ : Understanding Peace as a Dynamic Social Reality

Awareness of relevance of peace

Challenges to peace by increasing stresses, conflicts, ~rimes, terrorism,
violence and wars resulting in poor quality of life.

Peace contexts : underlying assumptions, processes and imperatives
Peace values vis-a-vis Constitutional values: Importance of the
attitudes, beliefs and values of peace viz, compassion, cooperation,
love, etc. that foster inner peace and Constitutional values of justice,
equality, freedom,respect for differences and ecological resources

that ensures peace in society

.Foundations fo peace : compassionate and ethical dfsclsmn~mal\mOr

and intercultural and cultural harmony, responsible citizenship, respect
for secular and democratic ideals based on non-violence,respect for.
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i foronces, ¢.g. Socio-economic, gender, cte life style in harmop,

C s (=R

“h eustainable development - o _

with sustainable develo] e ' A

@ [lichlights ol various plnlor;oplm,'.f,ol pm‘cc' -(J'd[r!dl?r-’ 'lirlsllpari;unh’
Alf?ohﬁuln Badheka, The Dalni Lama ; initiatives at national gpq

international levels. _ S P .
Unit 11 : Understanding Conflicts, Mediafion .;md lmnsforr.rmt.mn of Confliy
" ' yatibility of needs and aspirations, Resultip,

® Nature of conflict, Incompall ulineeds antesp 5, Rest
conflicts at dilferent levels in socicty-intrapersonal, organizations|

interstate and global. o - |

e Understanding the role of social c_undmoln.-, and processes tl?at SUStzin
conflict : Limited resources, poverty, political, economic, soCio-cultyry
and ccological conditions, environmental resources viz. Water, forests,
energy etc. ‘ . , '

@ Developing capabilities for mediation and conflict transformation, -
Awareness of own identity, cultural underpinning and communication
skills, Awareness of context of the conflict. Commitment tg
mediate. Looking for alternative strategies, skills and creative solutions

. to overcome/transform conflicts
Unit 111 : Orienting Education for Peace Building :

@ Critical reflection on the curricular processes and pedagogy of peace
education’ - '

@ Rethinking authority relations from democratic perspective: promoting
dialoguing, and developing capabilities for decision making

@ Understanding social justice in local contexts - its implications for
beliefs, attitudes, and: values and school/social practice and conflicz
resolution at all levels : ~ :

® Awareness of pedagogical sills-and strategies for removing tensioss.
examination fear, stress, corporal punishment, violence and conflicts
at school level B o ;

® Becoming peace.teacher acquistion of relevant knowledge, atritudes.

. values and skills : :

® Pedagogical knowledge for dkill orientation fo subject content acd
teaching -learning experience in classrom for nromoting peace

® Awareness of the epistemic connection of the subject content with
peace values, e.g. Language (effective communication). Science
(objectivity, flexibility), social science (democratic ethos,Constitutional
values, and Multi-culturalism, conflicts, violence and war links with
Ch{l”enges toregional and local conflicts), Mathematics (precision) ,

® _Usnpg textbook contents for highlighting values of peace, particularly
anti-peace messages in direct or hidden

®  Humanistic approach to evaluation

® Becoming agency for peace in the school orgahization and
surrounding local communities }

®  Awareness of cultural characteristics of the local communiti¢s around
school and quality of its linkages-parenting styles, disciplinary -
practices, economic conditions, linguistic backeround, ;domestic
violence, attudes towards education, etc. K
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] lcn&:pnln._? mpvun'enls .rOI. health » YOga, effective parenting, and
ommunication skill b“'ld‘”& mediating conflicts in and around school
® Awareness g

) nd orientation of students altitudes towards balanced
media exposure

Undcrslanding importance of skills and

s | strategies of assess
the peace-building

’ J”I(;”f {)f.
: Drocess in (erms of altitudes, values, sk*1ls and
strategies at school |eye

_ I-motivation and sustaing of efforts, sharing
EXperiences towards peace building, reviewing strategies,

LHELP . BOOK
Excellent B.Ed. Guide & Guess
PEACE EDUCATION

BHARATI PRAKASHAN, PATNA .4
GUIDANCE AND COUNSELLING
COURSES CONTENTS T

Unit 1: Needs and Problems of Lear
@ . Helping learners to underst
weaknesses, celf-esteem, self-éonc.ept, self-confidence

® Concept fo Guidance and C

ounselling : Role & need of guidance &
Counselling, ¢

g, guidance services, nature, scope and different
approaches to guidance and councelling,

® Academic : difficulties in learning, atten
indiscipline, dropouts, school v

® Socio-personal : behavioural, psychological, attitudinal problems.
® vocantional : career planning career development and career

ners in Schools

and self: one’s own self, strengths and

tion, underachievement, stress,
iolence - -

information . )
- ® Differently abled, disadvantaged, creative and talented aroup of
students - L

Unit I1 : Developing Resources in Schools for Guid

®  Human resources : Role fo teacher, teacher-counsellor, medical officer,
psychologist and social worker;

® Physical and Material resources -
including charts and posters, psych

ance

: ' .
career corner, career literatures

ological tests, materials and their
uses
®  School community linkages, role of PTAs, guidance committee, referral
agencies.

Unit 111 : Minimum Guidance Programme for the School
®  Group Guidance activities orientation progr
career talks, carcer exhibitions, worksho

®  Counselling : Individual and group counselling
®  Testing Programmes : Mental ability, interest, attitude and

® Development and maintenance of cumulative records
\ 31 . +
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COURSE CONTENTS

Unit | Understanding Sell ) ] _ ) _

() Self-awareness: Recounition ol sclf-character, self-confidence e
worth, self=esteenm, and self-drvelopment :m‘d ’~;{:!f_—FJ")'.’;{:‘-;.';-I'rl'f:fl[,

(1  Understanding adequate scll.ns 2 pl'()(]l.lf;l .of POSItIVE CApericnces of
caring. warmth and upprccimqon in the family, ‘scho(')l, nClg}'lbr}Urhgcd
cte. which promote healthy di_scipli.nc, shunning violence

(¢) Development of prolessional ldenlfty of‘z} teacher

() Awareness of the influence of scocial milieu on self -

(¢) Negative experiences generale stress, anger aggression

Unit 11 : Yoga and its role in self-well-being _
~ (a) Yoga, mediation, anger/stress management as practices that restgr.
positive physical health and attitudes

() Awareness of own identity, social identity, cultural underpinninzs

(¢) Decveloping capabilities for mediation=, Listening to the conflicting’
parties, awarness of context fo conflict, conflict between teachers.
conflict between teacher and student, skills and strategies for conflict
resoution.  * i '

Unit 11l : Becoming 2 Humane Teacher _

(2) Nurturing capabilities for criical self-raflection : trancscending past
‘negative experiences - '

(b) Development of sensitivity, importance of empathy 3

(¢) Developing skills of communication : Listening to others. sharing
feelings, descriptive non-judgmental feedback, empathizing, trusting k

(d) self-discipline, self-management. .

@ Removal of prejudices, biases and stereotypes and building
multicultural orientation.

‘® Nurturing ethical behaviour, positiveity, non-violence, love and caring,
compassion and '
&

Habitu_al self-reaction by using daily journal on experiences.
RECOMNENDED 'H

Excellent B.Ed. Guide & Guess
EPC4: UNDERSTANCDING THE SELF
BHARAT! PRAKASHAN, PATNA-4
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